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Inspiration



Dedication

Dr. Grant Johnson Dr. John Murphy



Purpose

“Life is simpler when you 
plow around the stumps.”



Purpose

• To share my experience with a course blog
and Twitter profile for teaching the lung 
section of an M2 pathology course

• To generate discussion of how (or 
whether!) these tools might be useful to 
undergraduate medical education



About Me

“He was grinnin’ like a mule 
eatin’ saw-briers.”



The Daily Sign-Out

http://pathlabmed.typepad.com/surgical_pathology_and_la/



Lung Sounds

http://pathlabmed.typepad.com/lung_sounds/



Twitter: lungsounds



Hypothesis

“Don’t sell a mule to buy a plow.”



Hypotheses

• Not a replacement for lecture format

• A social network to study lung 
pathology can facilitate learning.

• A course blog can be useful to 
communicate general aspects of the 
course, to deliver supplemental and 
remedial content, to share interesting or 
currently relevant material.



More Hypotheses

• A course blog can also be used to address 
specific questions posed by students in a 
more expansive manner than is practical 
in class.

• A Twitter profile can be used by students 
to ask questions during the lecture or 
outside as they occurred in context.



Still More Hypotheses

• Social networking can encourage 
“consultation patterns” within the 
network.

• The adoption and adaptation of these tools 
can help us re-focus and re-define what we 
want the traditional lecture format to be 
and do.



Toolbox

It ain’t the size of the stick, it’s 
how you stir the pot.”



Tools

• Mobility—laptops, notebooks, e-tablets, 
smartphone/Blackberry

• Blog Providers: TypePad, WordPress, 
Squarespace

• Twitter

• (Facebook)

• (YouTube )



Content

“Anything in my trap belongs to 
me.”



Content--Delivery

• Traditional Lecture Format

– Transmission of Mastery Learning/Criterion-
Based vocabulary, concepts, facts, 
relationships

– Objectives: Passing “standardized” tests, 
assuring a minimum critical level of 
information before progression

– One-way

– Need for emphasis, clarification?



Content--Delivery

• Preparation for clinical years and 
beyond—”independent, inquiring, 
reasoning and common-sensical”
physicians
– Repetition

– Re-packaging

– Vetted access to resources, information

– Students control when, how, (if) they access 
this “other” information and connect with the 
network



Content--Control

• Interaction between content and delivery
– PowerPoint—good for one-sided saturation 

delivery of mastery information

– Podcasting—good for short (3-5 minutes) one-
sided

– Blog—good for going into more in depth about 
a specific point, provoking discussion, 
accumulating clouds

– Tweets—short, good for reinforcing important 
points



Content--Control

• Who owns the content?

• Use of diagrams, figures, tables

• Copyright your stuff

– Creative Commons



Results

• Pathologic Basis of Disease (8th edition)

• Course Syllabus

• Lectures: 8 hours

– Recorded and posted with .ppt on Intranet

– 6 e-mail inquiries: one created into a blog post

• Gross and Micro Labs: 2 hours

• Review: 1 hour



Lung Sounds

http://pathlabmed.typepad.com/lung_sounds/



Results

• Blog: 4 posts

– 123 views over duration of course

– 0 Comments

• Tweets

– 23 tweets over duration of course

– 12/108 “followers” 11% of class

– 0 Comments



Observations

“Man is the only critter who feels 
the need to label things as flowers 

or weeds.”



Observations

• Reliance on book/syllabus/lecture

– “Dependable”

– Time

– Lack of familiarity

– Context

– Access

• Competition with existing intranet

• Risk/Reward

• Correlation with results



Discussion


